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•• Clarifying the purpose(s) of reading: Pupils do not 
adjust their reading styles to accommodate the diffi-
culty of the text.

•• Focusing attention on important goals: Youngsters 
with reading problems experience difficulty in select-
ing the main ideas of a paragraph.

•• Monitoring one’s level of comprehension: Inefficient 
readers do not recognize that they are failing to under-
stand what they are reading.

•• Rereading and scanning ahead: Children with learn-
ing disabilities do not go back and reread portions 
of previously read text, nor do they scan upcoming 
material as an aid to comprehension.

•• Consulting external sources: Ineffective readers do 
not utilize external sources like dictionaries and ency-
clopedias. (Hallahan et al., 2005)

Fortunately, as you will learn later, metacognitive skills can 
be taught.

Attributions
What individuals believe about what contributes to their 
success or failure on a task is known as attribution. Many stu-
dents with learning disabilities attribute success not to their 
own efforts but to situations or events beyond their control, 
such as luck. These pupils are identified as exhibiting outer-
directedness.

Chronic difficulties with academic assignments often lead 
children with learning disabilities to anticipate failure; suc-
cess is seen as an unattainable goal no matter how hard they 
try. Youngsters who maintain this attitude frequently give up 
and will not even attempt to complete the task. Friend and Bursuck (2015) identify 
this outlook as learned helplessness. Loss of self-esteem and a lack of motivation are 
common consequences of this phenomenon.

Because of their propensity for academic failure, individuals with learning disabili-
ties tend to be passive learners. They are not actively involved or engaged in their own 
learning and fail to demonstrate initiative in the learning process. These pupils are 
often characterized as inactive or inefficient learners (Hallahan et al., 2005). Some 
students with learning disabilities simply do not “know how to go about the task of 
learning” (Lerner & Johns, 2015, p. 151). These attributions can be altered, however, by 
teaching effective learning strategies (Lenz & Deshler, 2004).

Social and Emotional Problems
Research suggests that some students with learning disabilities, in comparison to 
their typical peers, have lower self-esteem (Manning, Bear, & Minke, 2006; Wiener 
& Timmermanis, 2012) and a poor self-concept, most likely due to frustration with 
their learning difficulties (Mercer & Pullen, 2009). Shapiro and his colleagues (2007) 
observe that “these individuals are less likely to take pride in their successes and more 
likely to be overcome by their failures” (p. 374).

Investigators are now beginning to realize that deficits in social skills are a common 
characteristic among many, but not all, individuals with learning disabilities (Mash & 

outer-directedness: A condition 
characterized by a loss of confidence in 
one’s own capabilities and a reliance on 
others for cues and guidance.

learned helplessness: A lack of 
persistence at tasks that can be 
mastered; a tendency to expect failure.

Many individuals with learning disabilities believe that no 
matter how hard they try they will still fail.
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